[bookmark: _heading=h.gjdgxs]Pupil premium strategy statement St Martha’s Catholic Primary School
This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school 
	415

	Proportion (%) of pupil premium eligible pupils
	11%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-2026

	Date this statement was published
	December 2023

	Date on which it will be reviewed
	June 2024

	Statement authorised by
	Rachel Edwards

	Pupil premium lead
	Phillippa Shine

	Governor / Trustee lead
	Lijesh John


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£68,584
(£70,040 - 42 pupils)

	Recovery premium funding allocation this academic year
	£6,090

	Pupil premium (and recovery premium*) funding carried forward from previous years (enter £0 if not applicable)
*Recovery premium received in academic year 2021 to 2022 can be carried forward to academic year 2022 to 2023. Recovery premium received in academic year 2022 to 2023 cannot be carried forward to 2023 to 2024. 
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£74,674


Part A: Pupil premium strategy plan
[bookmark: _heading=h.30j0zll]Statement of Intent
	At St Martha’s Primary School we have high expectations and ambitions for all or our pupils, we strive to encourage pupils to ‘Be the best they can be’.  Our vision is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. The focus of our Pupil Premium Strategy is to remove barriers to learning and to enable pupils to achieve.  At the heart of our strategy is the whole child, we work to support disadvantaged and vulnerable pupils to achieve that goal, including progress for those who are already high attainers and those with additional needs.  We also strive to engage families in education and support them in having high aspirations for their children.
A combination of whole school strategies such as high quality teaching and specialised interventions are at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. These approaches are proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
· Ensure disadvantaged pupils are personally challenged in the work that they’re set. 
· Act early to intervene at the point that needs are identified. 
· Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Phonics and Reading 
Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with phonics than their peers: 25% of pupils who are disadvantaged passed the phonics screening check last year, compared with 70% of the cohort. This negatively impacts their development as readers, especially in the areas of fluency and stamina and can have an impact as children continue their learning journey throughout school.  

	2
	SEND, Social Emotional and Safeguarding
Our assessments, observations and discussions with pupils, teaching staff and families have identified social and emotional issues for many pupils.  These challenges particularly affect disadvantaged pupils, including their attainment, and behaviour.  Teacher referrals for support are relatively high.  When analysing our school data 55% of pupils who are disadvantaged would benefit from having time speaking with a trained mental health champion at school.    

	3
	Attainment
Assessments show that disadvantaged pupils from Year 1 to Year 6 are not attaining as highly as their peers in writing. In some year groups there are significant gaps, and the gaps are wider than in any other subject.   

	4
	Speech, Language and Communication 
Assessments and observations indicate that 26% of pupils who are disadvantaged are also experiencing speech and language difficulties.  These difficulties range from isolated speech sound difficulties to specific language difficulties and problems with fluency.  Difficulties in speech and language can be seen in the classroom as difficulties following instructions and routines, understanding tasks and new vocabulary and anxiety due to stammering.    

	5
	Attendance
Our attendance data over the last academic year indicates that 34% of our pupil premium children have attendance rates that are lower than 95%.  This percentage is higher than across the whole school which is 30% of pupils having an attendance rate of 95% or less.  Although this difference is not a significant difference, any time spent out of school for disadvantaged pupils could have a significant impact on their attainment and progress.  


[bookmark: _heading=h.1fob9te]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Create a communication friendly school at St Martha’s.  Improved speech and language outcomes and support for pupils at St Martha’s especially children who are disadvantaged.   
	Baseline assessments at the start of speech and language interventions will be taken.  The same assessment will be carried out when the programme is complete.  This will indicate if there has been an improvement in speech and language.  For specific children standardised speech and language assessments will be looked at and results will be analysed to see the impact.  Classroom observations may also reveal an impact by greater confidence answering questions in class and following instructions around school.    

	Improved phonics attainment among disadvantaged pupils.
	Year 1 phonics screening outcomes in 2025/26 show that disadvantaged pupils’ attainment is similar to the rest of the cohort.

	Improved writing attainment among disadvantaged pupils.
	End of Key Stage 2 writing outcomes in 2025/26 show that disadvantaged pupils’ attainment is similar to the rest of the cohort.

	Achieve and sustain improved wellbeing and mental health for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing by 2025/26 demonstrated by:
· Qualitative data from student voice, student and parent surveys and teacher observations.
· A significant reduction in low-level disruption in classrooms.
· A significant increase in participation in enrichment activities, particularly among disadvantaged pupils.    

	Achieve and sustain improved engagement with parents, particularly of our disadvantaged pupils, in order to improve standards as well as attendance.
	Sustained high attendance by 2024/25 demonstrated by:
· The overall unauthorised absence rate for all pupils being no more than 4% and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced by 0.5%.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £33,800
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Specific School staff will be selected to undertake training in mental health and wellbeing to support the emerging needs of children across the school in individual and group sessions.  


	Targeted interventions have the greatest impact in contrast to a whole class or school wide social and emotional learning package.  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning

	2

	Develop a new post in school to provide group and individual sessions for specific children to benefit from having sessions with the mental health champion.  
	Children with emotional and behavioural difficulties are more likely to be excluded from school (Parry-Langdon, 2008). Children with higher levels of wellbeing generally achieve better academically (Gutman and Vorhaus, 2012).

https://my.chartered.college/impact_article/promoting-positive-mental-health-and-wellbeing-in-primary-schools.




	2

	Specific staff in school to access the Elklan Communication Friendly School Training.  By investing in speech and language CPD our school will become an environment which supports the communication and language development of all pupils. 

(SENCO, Chosen Teacher and 2 TAs to be trained in Elklan)
	Evidence suggests that where TAs are trained to deliver an intervention to a specific group sees a high impact on learner outcomes.  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

	4

	Professional development to support the implementation of a DfE validated systematic synthetic phonics programme 

	The EEF guidance is based on a range of the best available evidence: 
Phonics
Improving Literacy in Key Stages 1 
and 2

	1

	Enhancement of our writing teaching and curriculum planning in line with DfE and EEF guidance.
We will fund teacher release time to embed key elements of guidance in school and to access resources and CPD.
Whole school training on Colourful Semantics to improve outcomes in writing for disadvantaged pupils.  
	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of English, drawing on evidence-based approaches: 
English_guidance_KS_1_and_2.pdf (publishing.service.gov.uk)

Studies have shown that the colourful semantics approach is a useful approach when working with children (Bolderson, Dosanjh, Milligan, Pring & Chiat, 2011).










	3

	Providing cover time to undertake National Professional Qualification (NPQ) in Leading Behaviour and Culture

	Managing workload and offering effective professional development are key to retaining great teachers, which, in turn, is crucial to maintaining a high standard of teaching and learning.

Effective leadership in behaviour and culture should lead to improved wellbeing in pupils. 



	2



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £19,026
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of a programme to improve speech, language and communication skills for disadvantaged pupils who have relatively low spoken language skills.


	Language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment:
Oral language interventions | EEF (educationendowmentfoundation.org.uk)

	4

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. This will be delivered by our intervention team.
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	1

	Additional therapies from PIXL targeted at disadvantaged pupils who have scored low on the school tests, and have just missed out on their targets.
	There is a strong and consistent body of evidence demonstrating the benefit of structured interventions for pupils who are struggling with their learning. The first step should be to accurately diagnose capabilities and difficulties in order to match pupils to appropriate, evidence informed interventions that target specific areas of difficulty
EEF Improving Literacy in KS2
	3



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £21,848
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole staff training on behaviour management and with the aim of developing our school ethos and improving behaviour across school.


	Both targeted interventions and universal approaches can have positive overall effects:

Behaviour interventions | EEF (educationendowmentfoundation.org.uk)
	2

	Introduce a scheme of work to help support the teaching of emotional literacy across the school.  




	Although whole class social and emotional learning has less of an impact when compared to targeted small group interventions, they continue to have an identifiable and valuable impact on attitudes to learning and social relationships in school.
	2

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve setting up parent’s coffee mornings with a focus on attendance and parental engagement with school as a whole. Continue to offer wrap around care from our school.  
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence.
	5

	Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	All

	Extracurricular activities, including sports, outdoor activities, and arts and culture - for example, music lessons and school trips.  
	Extracurricular activities are an important part of education in their own right. These approaches may increase engagement in learning:
EEF: Arts participation
EEF: Physical activity

	All



Total budgeted cost: £74,674
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Our internal assessments during 2022/23 suggested that the performance of disadvantaged pupils is lower than their peers in key subjects.
	Maths
	

	Year
	PP Children
	School EXP+
	PP EXP+
	Difference

	1
	5/59
	76%
	60%
	-10%

	2
	3/60
	48%
	66%
	-18%

	3
	9/59
	75%
	43%
	-32%

	4
	11/58
	76%
	56%
	-20%

	5
	10/60
	72%
	63%
	-9%

	6
	7/58
	84%
	57%
	-27%

	
	
	
	Average Difference
	-19%



	Reading
	

	Year
	PP Children
	School EXP+
	PP EXP+
	Difference

	1
	5/59
	71%
	40%
	-31%

	2
	3/60
	71%
	66%
	-5%

	3
	9/59
	82%
	57%
	-25%

	4
	11/58
	76%
	78%
	+2%

	5
	10/60
	88%
	75%
	-13%

	6
	7/58
	78%
	71%
	-7%

	
	
	
	Average difference
	-13%



	Writing
	

	Year
	PP Children
	School EXP+
	PP EXP+
	Difference

	1
	5/59
	59%
	20%
	-39%

	2
	3/60
	67%
	66%
	-1%

	3
	9/59
	72%
	43%
	-29%

	4
	11/58
	43%
	0%
	-43%

	5
	10/60
	60%
	38%
	-22%

	6
	7/58
	76%
	71%
	-5%

	
	
	
	Average difference
	-23%



	Reception GLD
	

	PP Children
	School EXP+
	PP EXP+
	Difference

	5/60
	76.7%
	80%
	+3.3%



	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.
The data demonstrated that in most year groups disadvantaged pupils are not attaining as highly compared with non-disadvantaged pupils. This gap was the largest in the phonics screening check results (a difference of 50%) and writing (an average difference of 23%). Writing continues to be a challenging area for our disadvantaged pupils and has been the subject most affected by the pandemic, as pupils did not have the same opportunities to practise writing during school closures and so have not developed sufficient stamina and fluency in transcription when writing. We found that disadvantaged pupils did not access home learning to the same extent as their non-disadvantaged peers which is continuing to impact on their progress.
In EYFS in the previous academic year disadvantaged pupils performed to the same standard as their non-disadvantaged peers, which we must monitor closely to ensure this is sustained long term.
We have also drawn on school data and observations to assess wider issues impacting disadvantaged pupils' performance, including attendance, behaviour and wellbeing.
The data demonstrated that a significant proportion of our disadvantaged pupils have significant emotional & wellbeing needs, which are impacting on their behaviour in the classroom and academic attainment. We are in the process of training a new mental health lead and intend to use pupil premium funding to target support for disadvantaged pupils with their wellbeing.
The proportion of disadvantaged pupils whose attendance is below 95% has decreased slightly, and is broadly in line with non-disadvantaged pupils. We will continue with our strategies from previous years to ensure this is sustained
We continue to offer a wide range of extra-curricular activities to all pupils, including sport, music and drama. We are offering many school trips, including for the first time a whole school pantomime visit, which have significant participation from disadvantaged pupils due to funding support.
Based on all the information above, the performance of our disadvantaged pupils did not meet expectations, and we are at present not on course to achieve the outcomes we set out to achieve by 2024/25, as stated in the Intended Outcomes section above.
Our evaluation of the approaches delivered last academic year indicates that quality first teaching continues to be the most effective strategy for closing the attainment gap.





Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium (or recovery premium) to fund in the previous academic year. 
	Programme
	Provider

	Reading Intervention 
	Catch Up

	The Write Stuff
	Jane Considine

	Pixl therapies
	PIXL

	Bug Club Phonics
	Pearson Education

	
	

	
	

	
	




